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Number present:  absent: 

Learning objectives(s) 

that this lesson is 

contributing to 

10.4.5 -  deduce meaning from context in extended texts on a wide range of 

familiar general and curricular topics, and some unfamiliar topics; 

10.5.3 -  write with grammatical accuracy on a range of familiar general and 

curricular topics;  

10.6.3 -  use a variety  of compound adjectives, adjectives as participles, 

comparative structures indicating degree, and intensifying adjectives on a wide 

range of familiar general and curricular topics;  

10.6.4 -  use a wide variety of determiners and pre-determiner structures on a 

wide range of  familiar general and curricular topics; 

10.6.15 - use infinitive forms after an increased number of verbs and adjectives  

use gerund forms after a variety of verbs and prepositions  use a variety of 

prepositional and phrasal verb  on a wide range of  familiar general and curricular 

topics 

Lesson objectives All learners will be able to: 



listen and read for gist and for specific information 

Most learners will be able to: 

  listen and read for gist and specific information, to learn animals and their 

habitats, to learn prepositional phrases 

Some learners will be able to: 

  listen and read for gist and specific information, to learn animals and their 

habitats, to learn prepositional phrases, talk about the steppe, prepare a poster of 

plants and animals that live on our steppe 

Assessment criteria Learners have met the learning objective if they can: speak about animals and 

their habitats, the steppe 

Value links https://youtu.be/dCQS-I22SmA  

Cross - curricular links The Ruined House. Reading for pleasure 

ICT skills Using videos& pictures, working with URLs 

Previous learning Global issues 

Plan 

Planned timings Planned activities (replace the notes below with your 

planned activities) 

Excel Resources 

 

BEGINNING THE 

LESSON 

 

Ex 1 p 79. To predict the content of the text and 

gist 

Read the title of the text aloud and ask Ss to read the 

introduction and the headings and elicit their guesses as 

to how we can improve our memory. 

Give Ss time to read the whole text and find out. 

 

Suggested Answer Key 

We can use a number of techniques to improve our 

memory such as chunking information, thinking in 

pictures, word association, using location, etc. 

 

 

PRESENTATION AND 

PRACTICE 

 

 

 

 

 

 

 

 

 

1. Reading      To read for specific information 

• Give Ss time to read the text and complete the 

task. 

• Check Ss' answers. Ask Ss to justify their answers. 

Answer Key 

1 В ($10.000 watch on each wrist) 

2 В (how he had become so wealthy) 

3 D (he founded his own brokerage firm) 

4 В (if you are determined enough, you can  achieve 

anything you want to) 

 

2. Listening     To listen for specific information (gap 

filling) 

• Ask Ss to read the gapped text. 

• Play the recording. Ss listen and complete the gaps 

accordingly 

Check Ss answers 

 

  

https://youtu.be/dCQS-I22SmA


Answer Key  

1 raise awareness 4 submit poems 

2 doesn't exist             5 a prize 

3 PSHE classrooms  

 

3   To practise vocabulary from the module 

• Explain the task. 

• Ss complete the task. 

• Check Ss' answers. 

Answer Key 

1 senses 5 serve 9 implications 

2 heavy 6 converts 10 handle 

3 identified 7 employ  

4 evolved 8 challenge  

 

4 To consolidate grammar from the module 

• Explain the task. 

• Ss complete the task. 

• Check Ss' answers. 

Answer Key 

1  who's 3 when    5 which 

2  that 4 where 

1.  To consolidate question tags 

• Explain the task. 

• Ss complete the task. 

• Check Ss' answers. 

Answer Key 

1  shall we 3 aren't I 5 do I 

2  won't he 4 aren't you 

2.  To consolidate grammar from the module 

• Explain the task. 

• Ss complete the task. 

• Check Ss' answers. 

Answer Key 

1  will be published 4 could only be seen 

2  was designed            5 will be handed out 

3 is cleaned 

 

3. To consolidate grammar from the module 

Give Ss time to complete the task and then check Ss' 

answers. 

Answer Key 

1  had won 4 would have talked 

2  wouldn't have gone 5 might have done 

3 wouldn't have been 

  

8 To write an email 

• Explain the task and give Ss time to plan and 

complete their work and then check Ss' answers. 



• Alternatively assign the task as HW and check Ss' 

answers in the next lesson. 

Suggested Answer Key 

Hi John, 

Sorry to hear you're having trouble making friends at your 

new school. I was the new boy at school once too. Let me 

give you some advice. 

To start with, why don’t you join an after-school club? 

Then you will have the chance to meet people with the 

same interests as you. 

If I were you, I'd try to be happy and friendly all the time. 

This will help by allowing people to see that you are a 

nice person and they will more likely approach you. 

Also, you should try to meet people outside school too. 

Have you thought of volunteering or joining a sports 

team? That way you will feel good about helping the 

community or being active and you can meet all sorts of 

different people. 

Hope my advice helps. Let me know how things turn out. 

Say hello to your family for me. 

Best wishes, 

Ulan 

 

ENDING THE LESSON 

Ex 3,4 p.79 

Ex 3 p 80. Choose the correct word. 

Ex 4 p 82. Choose the correct item in each sentence. 

Ex 5 p 82. Complete the questions below with the correct 

tag. 

 

Additional information 
 
Differentiation – how do you plan to give 

more support? How do you plan to challenge 

the more able learners? 

Assessment – how are you 

planning to check learners’ 

learning? 

Cross-curricular links 

Health and safety check 

ICT links 

Values links 

Reflection 

 

Were the lesson objectives/learning objectives 

realistic?  

 

Did I stick to timings?  

 

What changes did I make from my plan and 

why? 

Use the space below to reflect on your lesson. Answer 

the most relevant questions from the box on the left 

about your lesson 

 

БАҚ жарияланымдары 
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work belongs to those teaching methods which are repeatedlydiscussed in magazines and publications on 

modern teaching methodology. In world that is changing very quickly teachers are looking for a method 

whichwould meet all important requirements of the education process. Many methodsseem to fulfil only 

some aspects of modern education such as acquiringknowledge or memorizing facts. Though these methods 

cannot be rejected ascompletely useless a new method is needed which would support them and 

whichcould be tailored for the education of the 21st century. Unfortunately, not all language teachers are 

aware of the need to use project methods because they didn’t receive convincing scientific and methodical 

justification of the matter. Not readiness of a considered problem defines an urgencyof degree research. The 

problem of using project work in teaching English is of great importance. Project work is characterized as 

one of the most effective methods of teaching and learning a foreign language through research and 

communication, different types of this method allow us to use it in all the spheres of the educational 

process. It involves multi skillactivities which focus on a theme of interest rather than of specific language 

tasks and helps the students to develop their imagination and creativity. Nevertheless, teachers are not keen 

on the idea of providing project work into their lessons because of the disadvantages this method has. The 

main idea of project work is considered to be based on teaching students through research activities and 

stimulating their personal interest. The project work at schools is used across the curriculum. We can use 

projects in a school subject separately or we can join more school subjects in one project. Sometimes we 

call „project work“ every activity that is different from a traditional way of teaching and learning. The 

project work should be pupil-centred activity, no teacher-centred or syllabus-centred one. The pupils have 

to understand why they make a project and how it is useful for them. The best way is when they can choose 

the topic of the project themselves. They usually work in groups and they develop their social skills to 

cooperate and communicate together. They choose the way of work, divide tasks and agree on the output of 

the project. As one of the most important rules of the project work I consider the fact that the pupils are 

responsible for their work on their project and for their results. At the end the pupils present the result of 

their project and the teacher evalutes not only the project itself but also the work of each pupil on the 

project and the cooperation among the pupils in their groups. There are various definitions of project work. 

Legutke and Thomas define project work as “a theme and task-centred mode of teaching andlearning which 

results from a joint process of negotiation between all participants.It allows for a wide scope of self-

determined action for both the individual and thesmall group of learners within a general framework of a 

plan which defines goalsand procedures. Project learning realizes a dynamic balance between a processand 

a product orientation. Finally, it is experiential and holistic because it bridgesdualism between body and 

mind, theory and practice.” American theoretician ofthe first half of the 20th century W. H. Kilpatrick 

defines project work as “heartypurposeful act” [1, 13]. New values and orientations of education as well as 

today achievements of science are determining the choice of teaching methods. Teachers prefer active and 

interactive pedagogical technologies. Projecting technology encourages the development of creative 

capabilities of a personality taking into account the individual peculiarities of learning process and 

communication participants, promotes the search of efficient approaches to foreign language teaching. This 

technology is problem solving of some problem by a student or a group of students. It demands the usage 

of various methods, facilities of learning and the integration of knowledge, skills from different branches of 

science, techniques and creativity. History of project work The project method is a system of teaching when 

pupils gain knowledge and skills during planning and carrying out proper tasks which are getting more 

difficult gradually. It is a complex of search, research, graphic and other kinds of works carried out for the 

purpose of practical and theoretical solution of important problem [2, 38]. This method appeared in the 20s 

of last century in the USA. It was also called “the method of problems” developing within humanistic 

direction in philosophy and №03 (100), наурыз 2021 жыл 51 education, in pedagogical thoughts of John 

Dewey. His follower William Kilpatrick developed “project system of teaching”. But they were too fond of 

this method, as a result it did a lot of harm to the traditional system of education and teachers were 

disappointed with this method. Nowadays the method has been reinterpreted and it is having “the revival”. 

Teachers who wish to offer their children meaningful opportunities to apply the skills and knowledge they 

acquire through direct instruction may choose to incorporate project work into the curriculum. As children 

make careful observations and inquiries through their project work, they are likely to have a reason to use 



literacy and numeracy symbols to represent and communicate to others what they are learning about their 

topics. As Dewey explains, much of our thinking is stored in symbols. It is reasonable to assume that what 

each child chooses to communicate to others is meaningful to her or him. In this way, the Project Approach 

can serve as a useful and meaningful complement to a more typical, systematic, or direct form of 

instruction. A further advantage of the Project Approach lies in the context it offers for children to develop 

desirable dispositions—or habits of mind—toward learning, toward themselves, and toward others Katz, 

personal communication, . Based on her reflection on the projects that transpire in the preschools of Reggio 

Emilia, Italy, Katz asserts that we can see in children’s work clear evidence that all young children have 

active and lively minds from the start; the basic dispositions to make sense of experience, investigate it, 

care about others, relate to them, and adapt to their physical and cultural environment are dispositions 

within children from the start; and these in-born dispositions can flourish, deepen, and strengthen under the 

right conditions. If orchestrated correctly, the Project Approach has the potential to provide children with 

the right conditions under which to develop these dispositions. We can conclude from research that these 

dispositions may be damaged at an early age if children are overly drilled in skills with academic 

instruction and not given many opportunities to develop their investigative dispositions[3, 118]. A project is 

an in-depth investigation by children of a topic that is worthy of their time, attention, and energy . A project 

involves three phases. During the first phase, children and their teacher select and discuss a topic to be 

explored. In the second phase, the children conduct firsthand investigations and then create representations 

of their findings. The third phase includes culminating and debriefing events .The approach is based in part 

on the work of the American educator and philosopher John Dewey who maintained that education is the 

reconstruction of experience . Including project work in the curriculum promotes children’s intellectual 

development by engaging their minds in observation and investigation of selected aspects of their 

experience and environment. In addition to the three phases of a project, there are three components to 

consider when undertaking project work: (1) content, (2) processes, and (3) products. In project work, 

teachers usually change the content of their instruction to include real-world topics and have children 

undertake new kinds of representations (products) of the information they have obtained. However, teacher 

educators frequently report that teachers and student teachers new to project work still use the same 

pedagogical methods (processes) of systematic, direct instruction that they have always used. Perhaps this 

reluctance to change reflects a lack of clear understanding of project work[4, 87]. A project is an extended 

piece of work on a particular topic where the content and the presentation are determined principally by the 

learners. The teacher or the textbook provides the topic, but the project writers themselves decide what they 

write and how they present it. This learner-centred characteristic of project work is vital, as we shall see 

when we turn now to consider the merits of project work. It is not always easy to introduce a new 

methodology, so we need to be sure that the effort is worthwhile. Students do not feel that English is a 

chore, but it is a means of communication and enjoyment. They can experiment with the language as 

something real, not as something that only appears in books. Project work captures better than any other 

activity the three principal elements of a communicative approach. These are: a) a concern for motivation, 

that is, how the learners relate to the task. b) a concern for relevance, that is, how the learners relate to the 

language. c) a concern for educational values, that is, how the language curriculum relates to the general 

educational development of the learner [5, 68]. A project is an extended task which usually integrates 

language skills through a number of activities. These activities combine in working towards an agreed goal 

and may include planning, gathering of information through reading, listening, interviewing, discussion of 

the information, problem solving, oral or written reporting, display, etc. Learners’ use of language as they 

negotiate plans, analyze, and discuss information and ideas is determined by genuine communicative needs. 

At the school level, project work encourages imagination and creativity, self-discipline and responsibility, 

collaboration, research and study skills, and cross-curricular work through exploitation of knowledge 

gained in other subjects. Successful use of project work will clearly be affected by such factors as 

availability of time, access to authentic materials, receptiveness of learners, the possibilities for learner 

training, and the administrative flexibility of institutional timetabling. The method of projects can be used 

when teaching English at any lesson, devoted to any topic, as the choice of topics in the curriculum was 

made taking into account its practical value for the students.A foreign language teacher teaches the children 



to speak in different ways, that’s why we suppose the communicative competence to Ізденіс 52 be one of 

the main aims of teaching a foreign language. Project method makes possible to individualize the learning 

process, demonstrate student’s independence in planning, organization and control of his activity. The 

application of project methodology at lessons ensures the support of permanent interest to foreign language 

learning, deepen and systemize students’ knowledge on studied themes. Teachers have to provide students 

with more opportunities for their knowledge and skills application while interacting with peers. The 

emphasis should be made on interaction of participants for goal achievement, taking into account 

personality needs and peculiarities and experience of students. However, it is important to respect the rights 

and interests of students as personalities concerning their way of learning. Involving students in project 

making is one of the ways which will help them gaining some confidence in their ability to manage their 

own learning and become independent. Bibliography 1. Legutke, Michael and Thomas, Howard. Process 

and Experience in the Language Classroom. 1991. London: Longman, 1993. 2.Podobedova, T., (2004). 

Projecting as a pedagogical phenomenon: methodology and theory aspects, Humanitarian sciences; 2004 

(1). 3.Conole, G., Littlejohn, A., Falconer, I. and Jeffery, A. (2005) Pedagogical review of learning 

activities and use cases, LADIE project report, JISC; August 2005. 4. Projects for the EFL classroom: 

Resource material for teachers. Walton-on-Thames Surrey, UK: Nelson. Herrington, J., Oliver, R., and 

Reeves 5.Hatchinson, Tom (2000) Project English. 
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Abstract. This article stresses the importance of information and communication technologies 

in language education, and considers the possible options for their use, motivation of students and 

assessment of their activities. The article deals with the modern concept of lesson with the use of 

information and communication technologies. 

Xülasə. Bu məqalədə dil təhsilində informasiya və kommunikasiya texnologiyalarının əhəmiy- 

yəti vurğulanır, istifadəsi üçün mümkün variantlar, təhsilalanları həvəsləndirmək və fəaliyyətlərini 

qiymətləndirmək variantları nəzərdən keçirilir. Məqalədə informasiya və kommunikasiya 

texnologiyalarından istifadə edilən müasir dərs konsepsiyasına baxılır. 

Аннотация. В данной статье подчеркивается важность информационно-коммуника- 

ционных технологий в языковом образовании, рассматриваются возможные варианты их ис- 

пользования, мотивации учащихся и оценки их деятельности. В статье рассматривается со- 

временная концепция урока с использованием информационно-коммуникационных технологий. 

Key words: information and communication technologies (ICT), foreign language, motivation, 

computer technologies, teaching methods 

Açar sözlər: informasiya-kommunikasiya texnologiyaları (İKT), xarici dil, motivasiya, 

kompyuter texnologiyaları, tədris metodikası 
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Introduction. In modern science, there are many different approaches to the definition of the 

term “information and communication technologies”. According to the dictionary of Pedagogical us- 

age (ed. by Doctor of Pedagogical Sciences L. M. Luzina), information and communication technol- 

ogies (ICT) are a set of means and methods of transforming information data to obtain information 

of a new quality (information product). 

One of the philosophers said, “The disciple is not a vessel to be filled, but a torch to be lit.” 

Now, when the system, the goals of education and approaches to learning are changing, these words 

are especially relevant. But it is not enough to light it, you need to be able to keep this “torch” burning, 

and for this you need to keep up with the times, develop together with students, and sometimes even 

go forward and be an example for them to follow [1, P.190]. 

The most urgent task of education in modern conditions is the formation of the communicative 

culture of students. ICT is becoming one of the most effective tools that contribute to the expansion 

of the modern educational space of the school. 

The goal of innovative technologies is to form the personality of a future specialist who is able 

to independently build their educational and cognitive activities. In turn, the use of ICT contributes 

to the achievement of the main goal of modernizing education, that is, improving the quality of edu- 

cation, as well as increasing the availability of education and ensuring personal development. 

Modern education requires the deepest changes, the transition to new educational standards. As 

a result, an innovative generation will be formed, which will be able to master the knowledge system 

faster and more effectively, as well as expand, update and fully use it in practice. 

For a teacher, it is necessary to be able to get information from various sources, use it, or create 

it yourself. The use of ICT can open up new opportunities for teachers in teaching a foreign language. 

It is also important that the use of modern technologies is, and will be, psychologically attractive for 

students. And it is due to this that the use of information and communication technologies in the 

educational process is one of the main means of increasing the motivation of students in modern 

education. 

The great Russian writer L. N. Tolstoy wrote: “The easier it is for a teacher to teach, the harder 

it is for students to learn. The harder it is for the teacher, the easier it is for the student.” Indeed, the 

teacher needs to think about each lesson and try to measure it with the strength of his students. The 

use of computer technologies allows you to solve all the tasks of the lesson more productively. In an 

exciting and creative way to carry out educational communicative and cognitive activities. In English 

lessons for students the ability and readiness to carry out foreign language communication and to 

achieve mutual understanding with native speakers of a foreign language is formed, that is, in other 

words, the communicative competence is formed [2, P.25]. 

Main part. A modern teacher is required to possess technical means, such as creating multime- 

dia presentations, using a computer or an interactive whiteboard. All this allows you to expand the 

scope of the lesson and make the learning process more productive and efficient. 

When teaching foreign languages, the most common elements of information technology can 

be identified: 

 electronic textbooks and manuals displayed using a computer and a multimedia projector, 

 video and audio equipment, 

 distance learning, 

 Internet educational resources, 

 interactive whiteboards, 

 DVD DVDs and CDs with paintings and illustrations. 

The use of information technologies in teaching a foreign language gives students the oppor- 

tunity to participate in competitions, quizzes, and Olympiads that are held on the Internet. All this 

contributes to the motivation of students, their desire to develop independently and improve their 

knowledge. 



 

In one of her works, E.V. Kostina argues that the use of ICT in foreign language lessons can 

provide a teacher with the widest opportunities. ICTs help to facilitate access to information and 

reduce learning time the language [3, P.35]. 

K. D. Ushinsky said: “If you enter a class from which it is difficult to get a word, start showing 

pictures, and the class will speak, and most importantly, speak freely...”. Despite the fact that times 

have changed, these words are still relevant to this day, only the pictures have clearly changed. The 

teacher has an opportunity not to push the walls of the school office with the help of imagination to 

plunge into the colorful world of knowledge, but with the help of ICT resources. Thus, students have 

the following options: a sense of the reality of events, as well as the interest and desire to learn more. 

Creating a presence effect: “I saw it myself!” is one of the most important advantages of interactive 

lessons. After such bright and lively lessons, students often come to school and ask, “What’s new 

today? What's interesting?”. This means that children have a learning motivation. And one of the 

most important tasks of a teacher is to develop and maintain this motivation [4, P.273]. 

The use of ICT in foreign language lessons makes it possible to present the material clearly, 

improves the quality of teaching and reduces the fatigue of students. Technical means of teaching 

help the teacher to increase the pace of presentation of the material and to meet the needs and curiosity 

of students. It’s no secret that students like to study in computer classes, perhaps because the lessons 

there are held in an informal setting. Students have the opportunity to apply their knowledge and skills 

in other settings, and show their knowledge in the field of ICT. In this case, the assimilation of new 

material is much faster and easier. Elements of the game in foreign language lessons in various tasks 

cause only positive emotions in students, which contributes to the practical consolidation of the studied 

material. It can be concluded that with the help of ICT, many tasks of various aspects of the language 

are solved. The teacher, in turn, can also solve the following tasks [5, P.230]: 

When teaching phonetics: 

Multimedia features allow you to listen to speech in the language you are learning. 

When learning to write: 

Fix your own statements and the statements of others, write out from what you read, transform- 

ing the material, write a letter, postcard, essay, fill out a form, etc. 

When teaching grammar: 

The use of ICT in the grammar lesson is possible when studying almost any topic. With the 

correct arrangement, successful color design, the use of diagrams and tables, voice accompaniment, 

the material is perceived easier and faster by students, since most of the receptors are involved. 

When learning vocabulary: 

Based on test and game computer programs using visual visualization; expansion of passive 

and potential dictionaries of students; provision of reference and information support (automatic dic- 

tionaries, programs for selecting synonyms and antonyms). 

Of course, it is impossible to say that the use of ICT will help to solve all the problems in 

teaching a foreign language, but it is an effective tool against monotony. The computer allows you to 

increase the volume of language training, develops imaginative thinking, activates the regional 

knowledge of students. Undoubtedly, ICT helps to increase the interest of students in learning, to 

improve the results of educational activities. 

Using ICT helps: 

 Attract passive listeners to active activities; 

 To form the information culture of the student; 

 Improve the quality of students’ knowledge; 

 Make classes more visual and interesting; 

 Activate the cognitive interest of students; 

 Implement personality-oriented and differentiated approaches in teaching; 

 To discipline the teacher himself, to form his interest in the work; 



 

 Activate thought processes (analysis, synthesis, comparison, etc.) 

It should be emphasized that the introduction of information technologies in the educational 

process does not exclude traditional teaching methods, but is harmoniously combined with them at 

all stages of training: familiarization, training, application, control. But the use of new technologies 

allows not only to increase the effectiveness of training many times, but also to encourage students 

to further independent study of the English language. 

Computer technology opens up new opportunities for us. The material captured on a video 

camera can be processed on a computer: enter images of products using a scanner, illustrations from 

printed publications, photos, eliminate defects, select the desired format, change color, brightness, 

contrast, remove unnecessary details, cut out individual fragments and make new images from them. 

Such a system involves a lot of preparatory work in the preparation of the lesson, which in the end 

can be obtained effective and universal a system of training and testing of knowledge. Electronic 

presentations allow the teacher of a foreign language to prepare visual presentation for the lesson. 

The use of project-based learning technology in the classroom allows you to solve the main tasks of 

forming creative thinking, provides the development of initiative and independence, students acquire 

communication skills, work in a group and individually, allows you to apply the knowledge gained 

in the learning process in solving practical problems. [6, P.5] In the teaching of technology, the project 

method not only fits seamlessly into the educational process in the classroom, but also is one of the 

forms of extracurricular activities on the subject. The educational environment of technology lessons 

allows students to form ideas about the latest methods of modern processing of technological infor- 

mation using computer technology in the process of performing practical work. 

Analysis of the results obtained. My personal experience at school has shown that using a 

computer makes classes more meaningful, as well as facilitates the assimilation of knowledge and 

skills and increases the independence of students. Indeed, a multimedia lesson can increase the pos- 

sibilities of teaching subjects and make both the teaching itself and the perception in general much 

more individualized. Such a lesson does not in itself create a new quality of learning, but it can expand 

opportunities. It is more efficient than interactive. 

Therefore, the use of ICT in foreign language lessons is no longer a matter of the future, but of 

the present. The computer does not dictate the teaching methods to the teacher of a foreign language, 

it is effectively included in the training programs, thus ensuring the full organization of educational 

activities. For each student, the use of computers in lessons in the classroom and in extracurricular 

activities can to create a unique information atmosphere and, not least, to promote successful ad- 

vancement on the individual educational ladder. However, a teacher who uses ICT in the classroom 

should not forget the main thing: the educational process should be based on pedagogical technolo- 

gies. Information and educational resources should not replace them completely, but, on the contrary, 

help to become more effective. They are designed to optimize the labor costs of teachers, so that the 

educational process becomes more effective and meaningful. Information technologies are designed 

to help the teacher focus on individual and creative work-to answer difficult questions of active stu- 

dents, and vice versa, to try to motivate the weakest and most passive students [6, P.198]. 

Conclusion. In conclusion, I would like to note that a modern teacher simply needs to be able 

to work with modern teaching tools in order to provide one thing one of the most important rights, 

namely, the right to quality education. Today, a teacher who acts within the framework of the usual 

traditional technology of teaching a foreign language, using only chalk and a textbook, is significantly 

inferior to his colleagues who conduct classes using ICT. 
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Abstract. This article discusses the issues of information and communication technologies of 

teaching a foreign language. The existing combined approaches in ICT allowed us to distinguish 

several components in the study of a foreign language: linguistic competence, sociolinguistic 

competence, socio-cultural competence, strategic competence, discursive competence and social 

competence. 

The planned result of the training is the achievement of functional literacy in the study of a foreign 

language, that is, the ability to speak fluently in this language, the achievement of a minimum, basic 

level of language proficiency (level B1), adopted by the European Council. 

 

Learning a foreign language is designed to form a person who is able and willing to participate in 

cross-cultural communication. But such a person cannot be formed without knowledge of the socio-

cultural features of the country of the language being studied. The study of language and culture at 

the same time provides not only effective achievement of practical, educational and developmental 

goals, but also contains significant opportunities for challenging and further maintaining the 

motivation of students. 

A truly integrated approach to learning objectives requires ownership of all aspects as components 

of the goal on an equal footing. However, this does not mean an even distribution of time on all 

aspects, but their equality in terms of importance for the formation of the student’s personality. It 

is illegal if teaching a foreign language is not aimed at forming a personality, but only at mastering 

the ability to speak or read. When determining the purpose and content of training, not only the 

skills should be named, but also the functions that a person can perform based on these skills. Students 

in the learning process must “accept” these functions and realize their significance. 

It follows that when determining the content and goals of training, one should not miss any of the 

sides. All of them are interrelated, interdependent and manifest themselves in the form of a learning, 

cognitive, developmental and educational result, which is achieved gradually in the process of 

mastering a foreign language. 

The main goal of teaching a foreign language at the threshold level is the formation of 

communicative competence, here the authors no longer distinguish between general, practical, 

educational and developmental goals. It is an integrated approach to the implementation of these 

goals that allowed them to identify several of its components: 

 linguistic competence 



 sociolinguistic competence 

 socio-cultural competence 

 strategic competence 

 discursive competence 

 social competence 



Communicative competence is the ability to use the means of the studied language to carry out speech 

activity in accordance with the goals and situation of communication within a particular field of 

activity. It is based on a set of skills that allow you to participate in speech communication in its 

productive and receptive forms. The communicative competence is based on a number of other 

competencies. 

Linguistic (linguistic) competence is the possession of knowledge about the language system, about 

the rules of functioning of language units in speech and the ability to use this system to understand 

other people’s thoughts and express their own judgments in oral and written form. 

Speech competence means knowledge of the ways of forming and formulating thoughts with the 

help of language, providing the ability to organize and implement speech action (to realize a 

communicative intention), as well as the ability to use such types to understand the thoughts of 

other people and express their own judgments. It also means the ability to use language in a speech 

act. Some researchers also call this type of competence sociolinguistic, trying to emphasize the 

inherent ability of the owner of such competence-the ability to choose the desired linguistic form 

and method of expression, depending on the conditions of the speech act: the situation, the 

communicative goals and intentions of the speaker. 

Socio-cultural competence implies students’ knowledge of the national and cultural characteristics 

of the social and speech behavior of native speakers: their customs, etiquette, social stereotypes, 

history and culture, as well as ways to use this knowledge in the process of communication. The 

formation of such competence in language classes is carried out in the context of a dialogue of 

cultures, taking into account differences in the socio-cultural perception of the world and, 

ultimately, contributes to the achievement of intercultural understanding between people and the 

formation of a “secondary language personality”. 

Social competence is manifested in the desire and ability to engage in communication with other 

people, in the ability to navigate the situation of communication and build a statement in accordance 

with the communicative intention of the speaker and the situation. This type of competence is also 

called pragmatic competence, in order to emphasize the inherent ability of a language proficient to 

choose the most effective way of expressing thoughts, depending on the conditions of the 

communication act and the goal set. 

Strategic (compensatory) competence is a competence with which the student can fill in the gaps in 

the knowledge of the language, as well as the speech and social experience of communication in a 

foreign language environment. Owning it gives you the opportunity to: 

while reading: a) to anticipate the content of the text in his name, genre, table of contents in the 

book; b) to guess the meaning of unfamiliar words based on the context, topic, situation; c) if you 

access a dictionary to choose the right meaning of the desired word; d) to guess the meaning of 

unfamiliar words by iconic elements of its structure (the root, suffix, etc.); 

when the hearing: a) to guess the meaning of words, phrases, based on the context; b) interpersonal 

contact to contact partner for help (for example, ask you to repeat it); 

when speaking: a) simplify the phrase, based on known words, speech patterns and structures of its 

construction; b) make corrections to your speech, using expressions like “Sorry, I’ll say it 

differently”, etc. 

Discursive competence (from the French discourse - speech) means the ability of a student to use 

certain strategies for constructing and interpreting a text. The concept of discourse means a coherent 

text, a super-phrasal unity. The difference between text and discourse is as follows. If a text is 

understood as an abstract-formal construction, then a discourse is understood as texts generated as 

a result of communication. Therefore, a discourse is a speech product that, along with linguistic 

characteristics, has extra linguistic parameters that reflect the communication situation and the 

characteristics of the participants in the communication. Discursive competence is the knowledge 

of the features inherent in different types of discourses, as well as the ability to generate discourses in 

the process of communication. The most common types of discourses in the educational and 

professional sphere of communication are a report, a message, a discussion, a question, etc. 



Subject competence is the ability to navigate in the content plan of communication in a certain area 

of human activity. For the future teacher of a foreign language, the professional competence 

acquired in the course of training is also extremely important. It provides the ability for successful 

professional activity and includes: a) knowledge from the field of didactics, methodology, 

psychology, linguistics and other sciences that are important for the professional activity of the 

teacher; b) the ability to organize the educational activities of students and manage such activities; 

c) the ability to possess a communicative competence that is as close as possible to the level of 

native speakers; d) personal qualities that ensure the effectiveness of pedagogical work 

(exactingness, politeness, responsibility, etc.). 

What has changed in the process of modernization of education in the content of teaching foreign 

languages? The modern goal of teaching foreign languages is the formation of foreign language 

competence, which includes language, speech, socio-cultural, compensatory and educational-

cognitive competencies. This is an integrative learning goal with a clear practical focus. The main 

focus is on the socio-cultural component of the ICC, on the inclusion of students in the dialogue of 

cultures. Schematically, it looks like this: 

 

 
Figure 1 - Sociocultural component of foreign language communicative competence 

(LCC) 

 

The planned result of training is the achievement of functional literacy in foreign language 

proficiency, i.e. real working knowledge of it, achieving at least the threshold level of training (level 

B1), adopted by the Council of Europe. However, given the different needs, abilities and capabilities 

of students, their different plans for the future, the personality-oriented paradigm (POP) allows for 

different levels of learning: general education / basic level and advanced profile level. 

The choice of the level of training is up to the students. Consequently, as a subject of the teaching, 

he is also included in the process of goal-setting. 

How does the content of training change in the process of education? Thanks to the personality-

oriented approach, the competent composition of foreign language teaching is clarified. This can 

be seen in the following diagram: 
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Table 1 - Content of foreign language teaching 

 

Training object 

(teaching) 

Object of assimilation 

(learning) 

Training results 

(competence) 

Language Knowledge Linguistic competence 

Speech Habits Speech activities 

Speech activities Skills Communicative competence 

Culture Intercultural competence Sociocultural competence 

 

In personality-oriented paradigm, it is important to provide for another component/aspect of the 

learning content: feelings and emotions caused by the impact of the selected content components 

and creating a favorable learning and educational environment (motivational and value-oriented 

aspects). The allocation of this component contributes to the development of teaching motivation 

and value orientations of the student. 

How does the nature and scope of the training content change depending on the chosen level of 

foreign language proficiency? 

Teaching a foreign language in primary school is aimed at creating conditions for early 

communicative and psychological adaptation to a new language world, different from the world of 

the native language and culture, and to overcome further psychological barriers in the use of a 

foreign language as a means of communication in the modern world; familiarization with foreign 

song, poetry, fairy-tale folklore, the world of games and entertainment; the acquisition of social 

experience by children by expanding the range of played communicative roles in situations of 

family and school communication, communication with friends and adults in a foreign language; 

the formation of ideas about the general features and features of communication in their native and 

foreign languages; the formation of elementary communication skills in 4 types of speech activity 

(speaking, reading, listening and writing), taking into account the capabilities and needs of younger 

schoolchildren; the formation of some universal linguistic concepts observed in their native and 

foreign languages. 
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Figure 2 -Types of speech activity 

 

General education/basic level is achieved within the framework of a general education course (3 

hours per week). It is aimed at completing school general education training on the subject, and its 

content has a general cultural orientation. 

The profile level focuses on: 

 development of professional aspirations of high school students by means of a foreign 

language; 

 continuing professional-oriented education at a specialized secondary school or 

university; 

 use of a foreign language in practical activities immediately after the end of the course 

of study (for example, in the hotel, tourism business, etc.). 

When studying a foreign language in primary school, the focus is on the consistent and systematic 

development of all components of students ' communicative competence in the process of mastering 

various strategies of speaking, reading, listening and writing. Teaching a foreign 

Speech activity 



language in a primary school is aimed at learning a foreign language as a means of international 

communication through the formation and development of basic communication skills in the main 

types of speech activity; communication and speech integration into the foreign language 

environment of the countries of the studied language (within the framework of the studied topics 

and situations); socio-cultural development of students in the context of European and world culture 

with the help of country studies, cultural studies and linguistic-cultural studies; cultural and artistic-

aesthetic development of students when familiarizing themselves with the cultural heritage of the 

countries of the studied language; the formation of skills to represent their native culture and country 

in the context of foreign-language intercultural communication; familiarizing students with the 

strategies available to them for self-study of languages and cultures. If there are opportunities, it is 

advisable to start learning a second foreign language in the main school. 

At the final stage in a specialized school, teaching a foreign language should contribute to the 

development of foreign language communicative competence, which ensures the use of a foreign 

language for official and informal communication in the educational, social, cultural, 

administrative, and professional spheres of communicative interaction. At the same time, the focus 

remains on the development of the culture of oral and written speech in a foreign language, the 

deepening of cultural knowledge about the way and styles of life in the countries of the studied 

language. 

Teaching a foreign language at the third stage is aimed at developing the communicative culture 

and socio-cultural education of students, which allows them to be equal partners of intercultural 

communication in a foreign language in everyday, cultural and educational- professional spheres; 

teaching the ethics of discursive communication in a foreign language when discussing culture, 

people's way of life; developing general academic skills to collect, systematize and generalize 

cultural and other information of interest to students; familiarization of students with the 

technologies of self-control and self-assessment of the level of language proficiency; development 

of skills to represent the native country and culture, the way of life of people in the process of 

foreign-language intercultural communication; use of a foreign language in professionally-oriented 

education. 
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